
Page 1 of 6 
 

 
 

Translation of the Pages That Were Adapted For  
The French Immersion Saskatchewan Lit Document: 

 

 

 

Curriculum Connections (p. 5) 

Reflection Questions 

 Am I teaching the three language domains (oral  

          communication, reading, and writing) using  

          authentic/significant contexts for my students?  

 How have I accounted for the diversity of my students and  

          included First Nations and Métis content and perspectives in      

          my teaching of critical learnings (outcomes) and indicators. 

 How am I communicating the expectations of the 

          curriculum to my students and their families? 

 How do I help all of my students work towards achievement     

          of the outcomes?  
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Curriculum Connections (p. 6) 
The starting point for improving Saskatchewan students’ reading 
literacy are the Saskatchewan Ministry or Education curriculum 
documents.  
 
The opportunities for developing French language do not occur 
solely in French language classes and need to be integrated in all 
subject areas.  
  
Language is a tool that satisfies the human need to communicate, 
express oneself, transmit ideas.  It is also a tool that permits access 
to new knowledge.    
 
 
 

Students better learn the target language: 

 when it is considered a communication tool; 

 when they have numerous opportunities  to use the language particularly  in interactive 
situations; 

 when they have numerous occasions to reflect on their learning; 
o To understand – oral and written text; 
o To communicate – orally and through writing; 

 when they have numerous occasions to use the French language as a tool to think, to observe,  
to explore, to problem solve and to reflect; 

 when learning situations require tapping into prior knowledge; 

 when learning situations are authentic and interactive;   

 when there are numerous opportunities for interaction with French speakers reflective of 
linguistic and cultural diversity; and 

 when they are exposed to excellent language models. 
                          (Interdisciplinary Grade 1 French Immersion Curriculum, 2014, pp. 2-3; Grade 3 Français     
                           Curriculum, 2008, pp. 3-7). 
 
The choices for assessment and evaluation begin with a good understanding of curricular expectations 
that include the infusion of FNM content, perspectives, and ways of knowing.   
 
Reading is the focus of La Saskatchewan lit.  However, it is important to make the connection between 
the four areas of literacy: listening, speaking, reading and writing, to retain a balanced approach… the 
acts of listening, speaking, reading and writing (as well as viewing and representing) are not separate.  
These four language areas are integrated and have important influence over each other: students have a 
need to discuss, to read or to view before they write about a subject and to speak about their 
experiences before reading or to discuss what they have just read. The larger their oral and aural 
vocabulary the better their reading ability and the better their ability to understand what has been read. 
(Ministère de l’Apprentissage de la Saskatchewan, 2008b, p. 22). 
 
For the purposes of this Education Sector Strategic Plan (ESSP) work, the curricular reading expectations 
for grades 1, 2 and 3 are included in Appendix A of this document. 
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Learning and Classroom Environment (p. 7) 
Reflection Questions  
 

 How does the classroom environment reflect all  

     students as capable, competent learners? 

 How do my students see themselves and their  

     interests reflected in the classroom environment? 

 How does my class demonstrate that the program is  

     French Immersion? 

 In what ways do I share with families, to help them support  

     their child’s early reading and learning development? 

 How can my classroom library include levelled text without      

     being a levelled library? 
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Physical Space (p. 9) 
Educators understand that the learning environment they create has 
the power to influence the quality of learning within that space. A 
classroom should reflect the belief that students are capable and 
competent learners. When educators ensure that the setting reflects 
what children can do and what children can be, the environment sends 
positive messages to everyone (French version of Play and Exploration, 
2008, p. 44). 
 
In order to provide a high-quality educational environment featuring 
the four language areas (reading, writing, speaking and listening), the 
teacher understands the importance of creating an environment that 
supports the language and that reflects how the adult views the student 
as a competent French Immersion learner.   
 
 

  
The learning environment:  

 takes into consideration the strong presence of the French language and French sociocultural 
references;  

 has intentionality and purpose that is carefully planned prior to instruction; 

 is organized to support the use of instructional approaches, including areas for whole class, 
small group and individual learning; 

 reflects the strengths, needs and interests of all students; and 
•     is aesthetically inviting to students because their interests, cultures, learning and work are  
       present within the walls of the classroom. 
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Language-Rich Environment (p. 10) 

Oral communication, reading, and writing are three interdependent 
strands grounded in oral language.  The narrow link that exists 
between the development of oral language and print supports 
learning of reading and writing. (Ministère de l’Éducation de 
l’Ontario, Guide d’enseignement efficace de la communication orale 
de la maternelle à la 3e année. 2008, p. 23). 
 
We often hear in Immersion that we have to focus on oral language 
development in the beginning of the learning process. It is important 
not to neglect nor delay, even by a few weeks, reading and writing, 
nor beginning contexts (units), by learning tasks that focus 
only on oral language.  Right from the start of a student’s education, 
the three competencies grounded in oral communication are 
integrated in learning tasks that support print. (Interdisciplinary 

Grade 1 French Immersion Curriculum, 2014, p. 26).  
Examples are included in Appendix A. 
 
It is important in French Immersion to always “close the loop.” All daily activities begin and end with oral 
communication.  Early reading literacy learning approaches support students’ language development to 
build vocabulary and increase conceptual knowledge, this results in higher-level language skills that lead 
to competencies in reading and comprehension. Educators are literacy models providing rich 
demonstrations, interactions and shared literacy experiences, which include supporting genuine 
conversations with peers and adults. 
 

Reading experiences happen throughout the day with individuals and with small and large groups. 

Students have many opportunities to explore text types and real-world materials through literacy 

experiences and inquiry based learning.  (Early Reading Strategy, 2009). 

 
« In a balanced language  French Immersion program, it is imperative to read to the students, in French, 
every day, right from the beginning of their education » (Grade 3 Français Curriculum, 2008, p. 26) 
 

 

 

 

Oral language can be developed through the immersion of the student  

In a language-rich environment created with: 

 words, songs, poems; 

 choral speaking; read alouds; 

 shows, media productions; 

 French within the school and the community. 

(Ministère de l’Apprentissage de la Saskatchewan, 2008b, p. 25) 
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Print- Rich Environment (p. 11) 

A print-rich environment embeds literacy outcomes and curricula 

throughout the environment (Early Reading Strategy, 2009).  

 

 

Grade 1 Grades 2 and 3 

• illustrated texts focussing on familiar subjects that favour 
the development of auditory discrimination and phonemic 
awareness ; 
• messages, texts and learning tasks that favour the French 
culture ; 
• daily exposure to messages and varied texts : children’s 
rhymes, stories, picture books, routines, show and tell, 
simple instructions and list making 
(Interdisciplinary  Grade 1 French Immersion Curriculum, 
2014, p. 24) 

• illustrated texts focussing on familiar subjects that favour 
the development of strategies to identify words (sound-
letter correspondence, syllables, word families, rhymes) 
and strategies to find meaning (prediction, illustrations, 
context cues, background knowledge, life experience, re-
reading) ; 
• texts, messages and learning tasks that promote cultural 
openness to French culture; 
• daily exposure to short messages, simple and varied 
authentic French texts: tales, picture books, beginner 
novels, short poems, lists and comparisons. 
(Interdisciplinary Grade 2 French Immersion Curriculum, 
2014, p. 24) 

 

The environment includes: 
• a reflection of the culturally and linguistically diverse backgrounds of the  
   students within the classroom (Early Reading Strategy, 2009); 
• a variety of high-quality texts that are thoughtfully presented to support  
   reading literacy learning and development; 
• a reflection of First Nations and Métis content and perspectives, as well as  
   students’ daily lives, interests and inquiries; 
• text types that reflect the Saskatchewan context and include materials by  
   and about First Nations and Métis peoples; 
• relevant, co-constructed anchor charts and word walls that reflect students’  
   literacy development; and 
• materials and information that are supportive and accessible for students  
   during inquiry based learning. 

 


